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They will focus on the depth of

pupils’ learning – the impact of

the teaching.

…create deeper understanding 

rather than to accelerate pupils 

into new content.

Teachers monitor pupils’ responses in 

lessons and adapt their approach 

accordingly;

They monitor 

pupils’ over time 

progress and use 

the information 

well to adapt

their planning.



Part 1:What do we mean by more 

able?

How do we identify these pupils?

What factors do we need to think 

about for successful provision?



Part 2: Practical strategies to 

support the more able

Learning Behaviours

Maths

 Task design 

 Mastery document

 Exemplification of Standards

 Reasoning & Explanation 

 Deepening Learning

English

 More able writing

 Reading prompts



What would you see, hear 

or  feel a more able child 

doing? 



How does this differ from 

other children?



A rising tide raises all of the 

ships
Joseph Renzulli



All the elements need to be present



Personalised agenda quote

 Fleas in a jar

“Pupils love the challenge of learning and are resilient to 

failure.  They are curious, interested learners who seek out 

and use new information to develop, consolidate and 

deepen their knowledge, understanding and skills.  They 

thrive in lessons….”

Ofsted outstanding 2016

https://www.youtube.com/watch?v=1733vephnZo


How can we support the more able 

pupils in class?









Resilience

Confidence

Independence

(Challenge)

3 key words for Talk, Planning 

and Marking



Austin’s Butterfly

https://www.youtube.com/watch?v=hqh1MRWZjms


Coffee



At Greater Depth

 A pupil who is  judged to working at 

greater depth within the expected 

standard would be the pupil who grasps 

new concepts rapidly and then has the 

opportunity to apply the same 

mathematics in more complex problems

(where the approach is not so obvious)

NCETM



Beyond

Beyond is about extended abstract learning. Prior learning 
looked at in a new way and used as the basis for 
prediction, generalisation, reflection or creation of new 
understanding (Hook and Mills 2011). Children being able 
to apply their learning in an a new context and creating 
new meaning or thinking.

Children are making conscious deliberate decisions about 
their learning. Children can transfer their learning and 
explain their learning to others. Teachers will need to 
capture and extend their thinking. 



EXPERT mathematician (end of year) make links to DfE interim 

performance descriptors for end of key stage in Y2 and Y6 ‘working at expected’ +

• Pupils can suggest and draw on a range of appropriate models  to represent  a 

mathematical concept,  or solution including a missing box number sentence

• Able to talk about their reasoning using accurate vocabulary when engaged in 

‘intelligent practice’ tasks

• Can discuss what is mathematically the same and different about a range of 

problems because the context is not distracting from the mathematics required.

• Pupils respond flexibly and with resilience to non- routine problems

• Make decisions confidently about which calculations could be worked out mentally 

and which calculations need pencil and paper recording.

• Pupils able to discuss and illustrate connections between domains of mathematics

• Pupils can independently use informal and formal notation to share their solutions 

with peers

• Pupils independently use  known facts involving all four operations to both simplify 

calculations and check reasonableness of answers including in the context of 

measures 



What greater depth is not…

Bigger 

numbers
Next years 

curriculum

Multi-step 

problems

Problem 

solving and 

reasoning



What does a greater depth task look 

like? Year 1

Year 4















Describe- tells us what they did 
Explain- some reasons which may or may not be accurate
Convince- confident in chain of reasoning statements
Justify- complete chain of reasoning





Another and Another

Write down a fraction that is equivalent to 7/10...

and another

and another

and another

Write down a fraction that is equivalent to 2 3/8

and another…



Always, Sometimes, Never

• Halves are the same size

• A fraction is smaller than one

• The maximum number of halves is 2

• The maximum number of tenths is 10

• I can write a fraction with a denominator of 10 as a 

decimal

• I can write any fraction as a decimal









Generic

Viewpoint/shift of voice

Sentence level manipulation for effect

Vocabulary for effect – writer’s choice

Structure (layout)

Fluency between paragraphs

Talk to the reader

Change of audience.

Choice of form

Connections/making links



Describe- tells us what they did 
Explain- some reasons which may or may not be accurate
Convince- confident in chain of reasoning statements
Justify- complete chain of reasoning





“I won’t learn anything unless I 

try and I won’t know unless I try 

it.”

Niamh


