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The SCITT management structure
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To understand the SCITT curriculum

To be clear about key SCITT documents and resources
To be clear about SCITT systems and procedures

To understand SCITT assessment procedures
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To raise awareness of workload and wellbeing
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Talent — Train — Teach - Thrive

Partnership

CPD Pioneer education
Fareham & Gosport
Collaboration

Growing our own and talent spotting
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High quality



Getting to know each other - the Trainee Teacher / \
Class Teacher Mentor relationship Simary SCITT

» Names :
_ » What are you looking forward to the most?
» Contact details _
_ » What are your expectations of the SCITT?
> Role in school » What are your expectations about working with
» Experience others / building positive relationships?
» Arrangements for summer visits > What questions do you have?
ies?
> Class details » Do you have any worries”
» What expertise or experience could you share about
> School working with others?
» Who the PM will be » What are your educational beliefs?
» Are there any school day arrangements that need to
be discussed? Fore example regular medical
' e l SIS l BRI I appointments, childcare
MENTORING MENTORING & COACHING COACHING
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The CTM Handbook

Creating a critical environment for trainee teachers to

develop

Mentoring can be supportive or not supportive, challenging or not challenging. Research evidence suggests

that the most effective mentoring occurs when mentors are supportive yet challenging. As a result, trainees

make the most efficient progress, as is illustrated in the following matrix:

Challenging Not Challenging

Supportive Most effective mentoring. Trainee develops Ineffective mentoring. Trainee only confirms pre-
through acquiring new knowledge and skills.  existing notions of teaching.

Not Supportive Ineffective mentoring. Trainee does not Ineffective mentoring. Trainee does not develop.

develop and may withdraw from mentoring
relationship.



Professional Relationships

The relationship between trainee and mentor is important to the success of the placement and the trainee’s

development. This relationship works best when both these parties have a clear understanding of the following

=

expectations. eport
W SCITT

Trainees are expected to recognise that:

s CTMs have a primary responsibility to their class

taking the lead and not waiting to be told or directed is an important part of developing professionalism
s they must take responsibility for their own learning and that of the pupils they teach

they must demonstrate initiative and flexibility in the school setting

they should seek support or help.

CTMs should:
s be aware of the range of experiences that adult learners bring to the classroom

s acknowledge the previous skills and expertise of the trainee.

In getting to know the trainee better, it is advisable for CTMs to focus their discussions with trainees, near the
beginning of the placement, to discover:

e what the trainee’s preconceptions about teaching are

s what values the trainee holds in relation to teaching

s what the trainee thinks constitutes good practice

* what methods of teaching appear to be the trainee’s preference,

These beliefs and preconceptions should then be challenged by the CTM in a way that allows the trainee to embed

them into practice, with or without refinement, or even reject them.



Trainee support network

CTM Class Teacher
Mentor

PM Professional
Mentor

F&G Primary Fareham and

SCITT team Gosport Primary
School Centred

Initial Teacher

Training Team

UOR University of

Roehampton
Academic SCITT
Liaison

Undertake a formal lesson observation and provide feedback (learning
conversation) at least once per week

Provide daily informal guidance, mentoring and coaching

Lead a fortnightly target setting mentor meeting and complete the
appropriate document

Complete Teachers’ Standards Tracking Profile at assessment points
Provide opportunities for the trainee to observe expert colleagues
Plan appropriate timetables for the trainee including joint PPA time
Meet with QA team during QA visits

Meet with the trainee at least once per half term
Formally observe the trainee at least once per term
Meet with QA team during QA visits

Fulfil CTM responsibilities in the case of absence

Design, lead, evaluate and refine the SCITT training programme

Track and monitor trainee progress including target setting mentor meeting
documents

Communicate weekly with everyone in the SCITT partnership

Provide training for CTMs and PMs

Chair SCITT committees

Provide input, support and guidance with academic writing
Point of contact for trainees
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Curriculum

CORE CURRICULUM AREAS

Local priorities:
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EVIDENCE
INFORMED

A forward-thinking and outward-looking approach
through the use of up-to-date research to inform all
content and facilitation of the programme

Forensic analysis of internal and external evidence
is used fo inform all programme actions and
developments

PERSONALISED

An informed, proactive and responsive
approach to support and challenge the
learning needs of cohorts, groups and
individual frainee teachers, based on initial
starting points and rates of progress

Through the blended approach, a genuvine
community of support and commitment
ensures an accessible curriculum for all

Key principles

EVIDENCE
INFORMED

PERSONALISED

COHERENT

HIGH
QUALITY

COHERENT

A consistent and blended approach implemented
between the SCITT team, Partner Schools and University

A cumvulative, connected sequence of fraining
(incorporating SCITT fraining, school based practice and
academic reading and writing) to support progress and

learning over time

A rich curriculum created through extensive
opportunities to learn, practice, reflect and refine

HIGH QUALITY

Working together with experts from within the
well-established partnership and beyond

The curriculum ensures every frainee teacher will be
a confident and competent practitioner who is
well prepared for their NQT role and
early career development

Effective mentoring and coaching focuses on
learning, practising, reflecting and refining

Robust Quality Assurance systems and processes
support and maintain a high quality curriculum
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SCITT Handbook Ry SCITT

ive Useful sections: to help with preparation for

September:
e the SCITT curriculum
* timetable expectations e.g. autumn term working
to 50% teaching load
* termly expectations
* target setting
* Professional Development Portfolio (PDP)
\
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Class Teacher Mentor (CTM) P
Handbook

e Advice and guidance

* Role of the mentor

e Support with observations and feedback

* Support with developing effective professional
relationships

* Target setting guidance and support

* Coaching questions

SCITT CTM
HANDBOOK \
2020 - 2021 o
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SCITT website
www.farehamandgosportprimaryscitt.co.uk
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REGISTER HERE TO ATTEND
N Primary SCIT T OUR ONLINE EVENTS

P\

About Us Our Training Programme How to Apply Funding Members Only Area SCITT Events Links Contact

SCITT Training Resources

Members only Area Forms Page

Training Documents

Welcome to our members only area. This area is designed to give all trainee teachers, class teacher mentors. professional mentors and partner school head teachers access to
course information and other resources

Hello Kirsten Varney

Log out




Time for a break



Timeline

SCITT Exam Board
Thursday 7 July
Assignments (University
of Roehampton)

TRAINEE

Autumn 1

= Wadnesday B
Zaptember Induction

= Wednesdays 15" 23
and 29" Spptemiber
Prafessional Studies

= Wadnesday B Ortober
Initial writing task
submission

= 'Wednesday 15 Oetaber
Prafessional Studies

Autumn 2

= Wadnesday 249
Hovember and
Wadnesday B
December Care
Curriculum

Timeline 2021-22
Spring 1

= Submission of Prafessional
Studies assignment Tuesday 4%
January

Spring 2

Submisiian of Core
Curriculum assignment
Manday 28% February

= Wedneoday 99 and 230
harch Wider Curriculum

Summer 1

= Submisdion of Wider
Curriculum assignment
Nanday 255 April

Subject knowledge
development
TRAINEE

* Friday 24" September
Submission of subject
audit scores and
targets

* Friday 18" February
Submission of subject
target interim raview

= Friday 10" June
Submission of progress
scores and NQT target
development

Formal lesson
observations
CTM

= A minimum of one
formal lesson
observation per week
{and the following
weeks timetable)
handed in by 4pm
every Friday

= & minimum of one
formal lesson
observation per week
{and the following
weeks timetable)
handed in by 4pm
every Friday

* A minimum of one
formal lesson
observation per week
{and the following
weeks timetable)
handed in by 4pm
every Friday

= A minimum of one
formal lesson
observation per week
{and the following
weeks timetable)
handed in by d4pm
every Friday

= A minimum of one
farmal lesson
observation per week
{and the following
weeks timetable)
handed in by 4pm
every Friday

= A minimum of one
formal lesson
observation per week
{and the following
weeks timetable)
handed in by 4pm
every Friday

Professional mentor
observations
PM

* A minimum of one
formal observation

= A& minimum of one
formal observation

* A minimum of one
formal observation

* A minimum of one
formal observation

* A& minimum of one
formal observation

= A& minimum of one
formal observation

Target Setting Mentor
Meetings
CTM

* Fortnightly meeting
and Friday 4pm
electronic submission
in line with the target
setting and mentor
meeting documenit
dates and key themes.

= Fortnightly meeting
and Friday 4pm
electronic submission
in line with the targst
setting and mentor
meeting document

dates and key themes.

+ Fortnightly meeting
and Friday 4pm
electronic submission
in line with the target
setting and mentor
meeting document
dates and key themes.

* Fortnightly meeting
and Friday 4pm
electronic submission
in line with the target
setting and mentor
meeting documenit

dates and key themes.

= Fortnightly meeting
and Friday 4pm
electronic submission
in line with the targat
setting and mentor
meeting document

dates and key themes.

= Fortnightly meeting
and Friday 4pm
electronic submission
in line with the targst
setting and mentor
meeting document
dates and key themes.
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SCITT centre based training

AUTUMN 1

Week i . .
5o Trainin . Session 1 . Session 2
g
beginning Session 1 . Session 2 .
. day date Trainer Trainer
Thurs 2rd
School Placement School Placement
315t Aug 21 sep
Fri 31 Se School Placement School Placement
P
Wed gth
Sep University of Roehampton Online University of Roehampton Online
6™ Sep 21 PROFESSIONAL BEAHVIOURS
Thurs9™ |  PROFESSIONAL BEHAVIOURS E::;ej::: & 1 pEDAGOGY- ADAPTIVE TEACHING JE"’H'Z E:;:::E”
Sep Role of the Teacher <Y Safeguarding ) hool
SCITT PREVENT Primary Schoo
Wed 151
sep University of Roehampton Online University of Roehampton Online
BEHAVIOUR MAMAGEMENT — HIGH
13t Sep Thurs 16t | PEDAGOGY — HOW PUPILS LEARN EXPECTATIONS AND MANAGING Clare Jeffery &
urs & CLASSROOM PRACTICE BEHAVIOUR Kirsten Varney
ek Child Development & EYFS Managing Behaviour 1 — SCITT
teaching learning behaviours
Wed 22nd ) ) . . ) )
sep University of Roehampton Online University of Roehampton Online
PROFESSIONAL BEHAVIOURS
PEDAGOGY — CLASSROOM PRACTICE
th _
20t Sep T FEDAT;G‘I’ 'Hﬂﬂ I'UPILS_LEAHN Clare Jeffery & & ADAPTIVE TEACHING Zoe Evans
SEFI arning : eory Kirsten VﬂrnE"il" Communication and Language Wallisdean
re_searched_lr_'ufcrmn_ad _ SCITT Development Infant Schﬂ.o‘
practice and critical thinking
Wed 2gth
sep University of Roehampton Online University of Roehampton Online

|

>
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Learning outcomes

Y
W

BemaySCITT

PEDAGOGY — HOW PUPILS
LEARN
How Pupils Learn 1 — Memaory

Trainees will develop their understanding of:

cognitive science and how pupils learn

how working memory and long term memory support learning

novice and expert learners

the importance of considering prior learning and misconceptions, and how to link new

learning to existing knowledge when planning learning journeys

o how to reduce distractions and break complex learning, new content and core
concepts into smaller steps to benefit effective learning

o how to organise knowledge into increasingly complex, carefully sequenced mental
models (schemata)

o relevant recent research and theories in this area

L0 i

Previous training to be re-visited in How | Subsequent training which will re-visit

Pupils Learn 1 elements from How Pupils Learn 1
Learning Theory History
Planning 1

How Pupils Learn 2-7




CTM Curriculum Summary

# How retrieval practice links to memory

# Evidence to support retrieval practice

# Direct and indirect benefits of retrieval practice 225
# Applying critical thinking to retrieval practice
o
o
o

[} %
Retrieval practice strategies o
Spaced learning/practice 60%

Interleaving

Direct Benafits

*  Improved f fluent
recall

*  Reduces cognitive
load

*  Supports building
schema
Facilitates the
leamning of new
raterial

https://www.retrievalpractice.org/library

100%

Memary  30% 4 |

e 2 www.bing.com/v
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Notable elements of the training session to discuss with Class Teacher Mentor 2020-2021

Name (opticnal) Date

Training session Delivered by

ideos/search?g=What+is

3 things | have taken away from today’s training session

+retrieval+practice%3f8

Ebbinghaus’ Forgetting Curve

Rview=detail&mid=BEE
D5SBO2460C3BAACASEBE

2 3 L] 5 L} T
Flaprerd S ey

ED5B02460C3BAACASES:
&FORM=VRDGAR

Indirect Benefits
Retrieval Practice Placemat ...

Metacognition —
pupils become more
aware of their
learming

Facilitates
responsive tesching
‘Workload

W brpsardu did Inplein & hay (B o
Pl e B baReE Lt iy b Lyl e on g

[T

From today’s training | will:




School placement termly expectations

Ky kearning and development themes:

Clirmiabe and culture

Effective teaching and learming

Chilld Dizvelopmesnk

Hiviv jpiupils besrn - Cognitive sclencefmemony
Subject knowledge and pedagogy

Thaory and practios

Flamning

a  Wallbeing

[T Y = T e e = Y ¢

Ky bear

DD DDDDD

ning and dewelopment themes:

Planning

Adaptive teaching

Subject knowledge and pedagagy
Assessmeent and feedback

Horw pupil learn — instructional sbrarbeghes
Effective use of lessan time

Profezsional Bebasinas.

Wisdlbeing

Tralmes targots:
Inductlon targets (starting Thursday 2 Septomber
1 Clirmiabe and culture
2 Bullding relationships
1. Interdiew target
Friday 179 Sepiom baer
1 Climate and cultwre |linked to Managing Behaviour 1 SOTT taught
£ kL |
] Essential elements of effect e beaching {linked to Roke af thie
Teacher SOTT taught ourriculum]
3 Secure subject knowledge to support effective teaching and
learning {linkes to Rode of the Teacher SCITT tavght cumiculem)
Friday 1% October
1 Climiate ang cultwre {linked to Managing Sehasiour 1 5OTT taught
Cou kL |
] Apphying learming theory 1o practice {linked to Learmning Theeary
SCITT tawght cwmiculwm ]
3 Lesson planning (bnked to How Puplls Learn 1- Cagnitive Scienoe
and Memary, and planning 1 SCITT tawght curriculsm)
Friday 15% Dctobsr
1. Essential glgpaess of effective teaching |linked to the Rale of the
Teacher SCTT aught ourrculum)]
] Lesson planning (linked to How Pupills Leann 1- Cognitive Scienos
and Memary, and planndng 1 SCTT awght cummiculwm )
3 Sepure subject krowledge to suppon effech e tenching and

lzarning {linkeg to Aok of the Teacher SCOTT tavght cwrmculem|

Tralmea targois:
Thursday 4™ Novembar

Climate and cultwre {linked to Managing Sehavicur 1
& 2 SCITT taught curriculum)

Secure subject knaowledge to support effecthe
teackiing and leaming

Profezsional 3phawipurs 28 deploy support skaff
effectively, professional relationships

Thursday 189 Moswember

Flanming and strategies to suppart pupils with SEND
[limfozd bo SEMD SCITT taught currioulum

2. Assessment and feedback

3. Professional hehaspius e-g- contributions to wider
schoal life and ethaos, working with parents and
GARRR

Thursday 2™ Decamber

1. Instructional strategies linked to effective use of
lessan time {linked to How Pupds Learm 2 SCITT
taught curriculumj

2. Cuhwre and dlimate {linked to Managing Sehavicur 3
SCITT tawght cusnriculusm |

3. Indmidual target .g. a target previoushy ot met or

further dewelapmiznt

Taeaching:
<" Working towards 0% teaching load induding wp ta two whaole
dazs lessons per week
=" Mainly care - English, maghgand phonics
<" Regular team teaching with Class Teacher Mentor
<" Group teaching
Planning:
=" Mainly core - English, gRAkhsand phonics
=" Planming collaboratively with the Class Teacher Mentor — indiddual
lessans
+"  Independently planning individual kesscns
=" Regular use of school planning
<" Some planning with the year group
Aszgsoment and teedback:
=" Mainly care English, AkLsAnd phonics
<" \With the Class Teacher Mentor

Teaching:
=+ 50% by Christmas incluging warking towards ane
whaole class besson per day
<+ Mainly care - English, mahsand phonics
=" Regular team teaching with Class Teacher Mentor
=" some group teaching
Planning:
= Mainly care - English, maghgand phonics
=" Planning collabaratively with the Class Teacher Mentor
— individual leszons and sequences
<+ Independently planning individual lessons
=+ Regularuse of school phnning
=" saome planning with the year group
Assesoment and feedback:
=" Mainly care - English, maghsand phonics
=" With the Class Teacher Mentor and Independently
=+ Invohvement with progress data, data drops, pupd
progress meetings

- 1 day in Year R or a nursery selting (EYFS)

- Experiends in Fear &

- 1 assignment writing day Tfor PGCE

L] 1 transition days ko second placement

- Jodnt CTH chiserdation at main plcement and
fransitkn misgeting.
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Target setting

Crucial element of formative
assessment

Scheduled target themes aligned to
the curriculum

Personalised developmental targets
SMART targets

Appropriate actions

Learn — practice — reflect — refine

Use the Target Setting Mentor
Meeting document

Arrange a cyclical fortnightly target
setting meeting

Specific (precise)

Measurable

/Achievable

Realistic

Time-constrained

RerySCITT

Be clear about what you want the trainee to achieve and why; for
example, impact on outcomes for pupils, subject knowledge
development, mastery of a specific aspect of the SCITT curriculum

Pitched at an achievable (realistic) level and modelled so that the trainee
can understand how to achieve the target. Appropriate levels of
challenge and support should be provided which link to clearly identified
success criteria.

In terms of the context, is there the time, the opportunity and the
resources available to achieve the target? Can this target be met
alongside other targets that the trainee may already be working towards?
Targets should be achievable within a stated time period, with explicit
steps for successful achievement. Larger more substantial targets should
be broken down over a number of weeks to enable the trainee to make

clear steps of progress.




Target Setting Mentor Meeting

Key learning and development themes:

o
o
o
o
o
o
o

a

Climate and culture
Effective teaching and learming

Chilld Develcpment

How pupils learn - Cognitive science /memory
subject knowledge and pedagagy

Theary and practice

Flanning

wellbeing

Key bearning and dowe

BODDDDD D

Flanning

Adaptive teaching

Subject knowledge and pedagagy
Assezsment and feedback

How pupdls bearn — Instructional strateghes
Effective use of lsssan time

Frofessianal BghavRa

wiellbeing

Trainee Teacher:

Qe SOITT

Main placement
school:

Main placement class
teacher mentor:

Main placement
professional mentor:

Second placement
school:

Second placement
class teacher mentor

Second placement
professional mentor

Tralnes targets:
Induction targets istarting Thursday 3+

F
a

Climate and culture
Bullding relationships
Interview target

Eriday 17% Septomber

F

a

Climate and cultire {linke< to Mana ging Behawicur 1 SOTT taught
curricukum|

Essential elements of effective teaching (linked to Role of the
Teacher SOTT taught curricubum)

Secure subject knawledge to support effective teaching and
learning {linked to Rcke af the Teacher SCITT taught curmiculam)

Eriday 1% October

F

a

Climate and cultire {linked to Mana ging Behavicur 1 SOTT taught
curmiculum}
Apphying learming theary to practice {linked ta Leaming Theary
SCITT taught cusiculiam)
Lesson planning (linked o Baw Puplls Leam 1— Cagnitive Science
and Memary, and planning 1 SCITT taught curriculiam)

15" October
Essential glappgss of effective teaching {linked to the Rale of the
Teacher SOTT taught curricubum)
Lesson planning (linked o Baw Puplls Leam 1— Cagnitive Science
and Memary, and planning 1 SCITT taught curriculiam)
Secure subject knawledge to support effective teaching and
learning {linked to Rcke af the Teacher SCITT taught curmiculm)

Tralnee targats:
Thursday 8% November

F

a

Climate and culture {linked to Managing Sehavicur 1
B 3 SCITT taught curriculum)

Secure subject knowledge to support effective
teaching and leaming

Professianal Bghairme o8- deploy support staff

effectively, prafessional relatianships

2y 18 Nowem|

Thursday ber

F
a

Flanning and strategies to suppart puplls with SEND
(rked ta SEND SCITT taught curriculum)
Assezsment and feedback

Frofessianal Bghaulrss e.8- cantributions ta wider
schoal lfe and ethos, working with parents and

AR
Thursday 2 Decamber

Instructiomal strategies linked 1o effective use of
lessan time {linked ta How Puplls Learn 2 SCITT
taught curriculum)

Culture and climate {linked ta Managing Behavicur 3
SCITT taught cusmiculm)

Inclhviclual target &.. a target previoushy nat met or
further development

The target setting process is crucial as it forms the basis of the formative assessment process which monitors trainee progress and identifies where there may be a need for additional support.

Please ensure all required components of the learning conversation are discussed each fortnight:

THE LEARNING CONVERSATION

*  Trainee and pupil wellbeing *  How the trainee’s teaching has improved pupil outcomes
¢  Celebration of trainee success and strengths, and identified areas for development *  The quality and impact of the trainee’s marking and feedback, assessment records
and planning
*  Evidence of trainee progress e.g. pupil workbooks, planning, marking and feedback, *  How secure the trainee’s subject knowledge is and any appropriate next steps (refer
pupil responses, pupil observations to the context and content of the SCITT curriculum and school-based teaching)
*  How the SCITT curriculum (centre-based training and/or school training) has *  Review the previously set targets and agree appropriately challenging
impacted on trainee progress and quality of teaching developmental targets, along with actions to be undertaken by the trainee, mentor
and others to enable the trainee to achieve their targets
*  Targets may be carried over when not fully met
*  Any educational reading or research that has had impact on professional *  Please ensure SMART target setting is implemented. Targets should be fit for

development and teaching practice

purpose, and as appropriate, subject specific
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Target review and development Friday 15* October 2021
Personalised targets set Friday 1" October 2021 in line with target
themes linked to the SCITT curriculum and trainee development

1. Climate and culture {linked to Managing Behaviour 1 SCITT Review of targets set
taught curricubum) Actions agreed Friday 1% October 2021
2. Applying learning theory to practice (linked to Learning Theory
SCITT taught curriculum) het/Partially met/Not met

3. Lesson planning (linked to How Pupils Leamn 1- Cognitive
Science and Memory; and planning 1 SCITT taught curriculum)

Personal and professional conduct comment:

A5 a result of the trainee’s teaching, in the majority of lessons this week, pupils are making at least expected progress: (plesse drolefighiight) Yo Mo

If pupils are not making at least expected progress, please briefly
outline the reasons why?

Any other additional information relating to the trainee and/or
Progress:




Target review and development 19t November 2020
Personalised targets set 5" November 2020 in line with target themes

linked to the SCITT curriculum and trainee development R;:':w . t:;ge;f] ;;t
1. Lesson planning informed by "how pupils learn 1 Actions agreed ovember
2. i‘:ecur:e subject knowledge to support effective teaching and Met/Partially
earning met/Mot met

3. Individual target choice

- Use new knowledge from target 2 to support the identification of
misconceptions K
orehom&Gosport

- Ohserve CTM and GF (¥2) during the input to find out how they use a common 1 primcrySC | TT

misconception as a teaching point to prevent others making the same mistake
. - . . ) i —note down strategies to reflect on

To effectively ident lan f d add t lati

1, | O Slecivelyicen ify. p an for, and acdress misconceptions refating - In PPA, discuss with all 3 teachers the common misconceptions which tend to
to place value during the input. I A ;

arise every year when teaching PV in year 3

- Jointly plan and teach lesson for 9/11/20 (input only) with CTM focusing on
addressing misconceptions

- Following reflection from 9/11/20, independently plan (and then check with
CTM) and teach input for 11/11/20 focusing on addressing misconceptions

Partially met — due to
sickness on 11/11/20

- Read ‘Tackling Misconceptions in Primary Maths’ (Mackle) to identify cormnmon
misconceptions in this area

- Look at NCETM wehbsite to support with addressing misconceptions in maths

To understand why pupils have misconceptions surrounding place - Conference 3 pupils to find out why they think many pupils have this common | Met

value and how to address the misconceptions. misconception. Also ask them to complete a PV task whilst narrating their
thought process to find out more about their understanding.

- Meet with FD (maths lead) to discuss common misconceptions in maths — ask
for his advice on which books/articles gtg to read to inform your practice

- Meet with CTM to discuss realistic high expectation of partner work on the
carpet during inputs.

- Observe CTM and HS (Y3) teaching input involving partner work — note down
the strategies and approaches used and the impact they had. Then meet with
teachers to discuss the approaches and impact. Met

- Consider approaches/strategies observed and choose 2 to trial in science
lesson (input) on 17/11/20 — discuss with CTM

- Plan chosen strategies into lesson plan, teach lesson then reflect on the impact
the strategies had — how would you refine for the next lesson?

To ensure high expectations are maintained, through clear
instructions, when pupils are working in partners during inputs.

Chris continues to build professional relationships with staff at our school and now supports HG with the LKS2
choir during Tuesday lunchtimes. HG has commented on Chris’ punctuality and professionalism when working
with the pupils.

Chris has attended 2 parent meetings after school. Although he did not contribute to the content of these
meetings, he spoke professionally with the parents, took notes and we discussed how to structure meetings with

Personal and professional conduct comment:

parents.
As a result of the trainee’s teaching, in the majority of lessons this week, pupils are making at least expected progress: (please circle/highlight) Yes No
If pupils are not making at least expected progress, please briefly
. N/A
outline the reasons why?
Any other additional information relating to the trainee and/or Chris has also been to visit year 6 during these 2 weeks. He spent a day with them and supported group work.

progress:




Target review and development 2™ December 2020

Personalised targets set 19*" November 2020 in line with target themes
linked to the SCITT curriculum and trainee development
1. Planning and strategies to support pupils with SEND (linked to
SEND SCITT training)
2. Assessment and feedback
3. Individual target choice

Actions agreed

Review of targets set
19* November 2020

Met/Partially met/Not met

To plan and teach independent learning opportunities in English to
support a pupil who has dyslexia.

Meet with the SENCO (JP) to discuss strategies used within school to
support dyslexic pupils.

Read JH's SEND file including dyslexia assessment and
recommendations

Read articles from https://nasen.org.uk/site-search.html?g=dyslexia
to develop understanding

Co-plan English lesson with CTM using ideas from research and
discussions with experts and teach lesson

Meet with JH to gain his perspective on the tasks used

Reflect on strategies and approaches used to inform future practice

To use success criteria and WAGOLL to support pupils assess and
2. | improve their own work in English

Read “Visible Learning’ by John Hattie to understand the intentions
and benefits of SC and WAGOLL

Observe CTM modelling how to use SC and WAGOLL in English
(Tuesday) and make notes/questions to ask

Co-plan English lesson with CTM using ideas from reading and
observation and teach lesson

Reflect on strategies and approaches used to inform future practice

To effectively identify, plan for, and address misconceptions relating
3. | to ordering fractions during the input.

(Target carried forward from 19/11/20 as target partially met
(sickness))

Use NCETM website to develop understanding of misconceptions in
fractions

In PPA, discuss with all 3 teachers the common misconceptions which
tend to arise every year when teaching ordering in year 3
Independently plan and teach lesson (Thursday) focusing on
addressing misconceptions

Reflect on strategies and approaches used to inform future practice

Personal and professional conduct comment:

As a result of the trainee’s teaching, in the majority of lessons this week, pupils are making at least expected progress: (piease circle/highiight)

Yes

No

If pupils are not making at least expected progress, please briefly
outline the reasons why?

Any other additional information relating to the trainee and/or
progress:

ot
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TIMETABLE GUIDANCE

Please refer to the below guidance when completing the timetable:

Teaching commitment F Subject Teaching Teaching = Spring - 2 whole class per day
*  Autumn term —up to 50% s Core - English, Maths, Early Maths *  Group, - and whole class teaching. Seqguences *  Summer — 2-3 whole classes per
s Spring term — up to 60% and Phonics wherever possible. day
*  Summer term up to 70% * Foundation including FE * Autumn—1whole dass per day
* Preparation of resources . .
s Observe others « Planning Range of professional experience
« PDP «  Assessing/marking Autumn Spring/Summer _ Over the Ie_ar o
Lesson observation evaluations + Meeting other professionals ' :ear g * :':E.arsﬂ & ’1’2 E.'{pEr.IEFIEE ' SbSE:"mE Er"_ld team tEEEhI!‘lE " d
. - c L L -
Working on targets « Range of professional experience ear ey Stage exgerlence ear 1 [those not experience
e T e * Phonics experience » PE, EAL & phonics as main and second placement]
experience
TRAINEE TEACHER TIMETABLE
SCHOOL NAME: | Oakwood Primary CLASS AND YEAR GROUP: | 2MT
TRAIMEE NAME: | Ben Killick WEEK BEGINNING (TO BE COMPLETED FOR THE WEEK AHEAD): | w/b 5/11/20
BEFORE SCHOOL AM AM PLAYTIME AM LUNCH PM PM AFTER
TIME SCHOOL
MOMNDAY Meeting with IH

English Phonics Maths Science French

parents Group Group teaching Whole class (team-
teaching teaching)
TUESDAY : - Observation | PRAWith year group |
English Phonics Maths ; sdinrakmn
Group teaching Whole class - cedbat

WEDMNESDAY D PDM -
Maths Phonics uty Englizsh Games: Invasion History: T
Whaole class [team- Group teaching
teaching)

THURSDAY ' . Ment
Maths Phonics Music E:t,m
Whaole class meeting
(OBSERVED)

FRIDAY

SCITT Training




Timetables

"Nl Teaching

Teaching Teaching Teaching
Tues Teaching Teaching Nor-contact/development Nor-contact/development
time time
Wed Teaching Teaching Nor-contact/development Nor-contact/development
time time
EPA Nor-contact/development Nor-contact/development

Thur BEELS

time

time

Spring 60%

Autumn 50%

=

Qs O TT

LT PPA

("Ll Teaching Teaching Teaching Teaching
1|58 Teaching Teaching Teaching Non-contact/development
time
"""\l Teaching Teaching Maon-contact/development Mon-contact/development
time time
EPA Maon-contact/development Mon-contact/development
time time

"Nl Teaching

Teaching Teaching Teaching
LT Teaching Teaching Teaching Non-contact/development
time
VLN Teaching Teaching Teaching Non-contact/development
time
PPA Mon-contact/development Mon-contact/development

Thur BEELS

time

time

Summer 70%




Observing expert colleagues

DB SERVATION OF OTHERS DOCUMENT

Use this document, ar parts af it, to help record your abservations of expert calleagues related ta your current tanget
facus and continued develapment.

EXPERT COLLEAGLIE OSSERVED:

IDATE OF OB SERVATION: YEAR GROUF:

Aztgssment

To consider: How is your expert colleague — systeratically checking leamers’ understanding? Anticipating where intervention &
needed? Using assessment to inform deckions made curing the lesson® Using feedback ta support pupils moniter their owmn
progress and regulate their cwn leaming? 'Working with colleagues during the lesson to support assessment of progress? Using
questianing during the session ko assess current leveks of understanding

SLMIECT/LESSON CONTENT:

APPROACH/STRATEGY USED IMPALT

Behavicur management - high expectations and managing behaviour

To consider: How is your expert colleague — motivating puplls? Ensuring they are a positive role moded? Setting clear expectations
that all children respand to? Creating a culture of trust and mutual respect? Using Intentional language that promotes challenge
and Inspiration? Supporting Independence and reslience®

APPROACH/STRATEGY USED INEPALT

Professional behaviowrs

Tao consider: How has your espert colleague —deployed the teaching assistant effectively to ensure pupl progress? Shared
learning outcomes prior ta the lessan? Communicated with parents and ather adults to impact pasithely on teaching and leaming?
Mdade explicit links between intermentions cutside of lessons with dassroom teaching? Persanalised systems and routines o
support efficient task management? Worked with others to share the kaad of planning and preparation?

APPROACH/STRATEGY USED IMPALT

Pedagogy — How pupils learn, classroom practice and adaptive teaching

To consider: How s your expert cofleague — using priar knowledge to support learning # Considering warking mnd dong ferm memany
i their planning # Cansidering misconceptions and addvessing these? Gulding and scaffoldiog leerming o suppont progress ? Using
questioning fo deepen owWaren’s understanong P Using chassroam falk fo suppant pupils’ consaldation and understanding #
Admphing teacking v o responsive Wy Ensuring pupils with SEMD are receiving effective odopted suppart #

APPROACH/STRATEGY USED INSPALCT

How will you apply your leaning to your own practice and development?
‘What are your next steps?

Curricubum

Tao considar: How is your expart colleague — demonstrating secure subject knosdadige and how did this iImpact an pupil progress?
Antidpating, ether through planning or cuestioning, and addressing commen misconceptions? Explicitly teaching pupils the
knoradecge and shilks they need to be sucressful? Linking learning ta existing knowdedge to build confidence and competency within
childran? Seovwty withdrawing concrete examples to support independence? Using subject specific womabulary to support progress?

APPROACH/STRATEGY USED INEPALT

o

Qe S OITT
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Example of observing expert colleagues

MAME OF TRAINE Sian Forrester

DATE OF OBSERVATIOM: 11/10/2020

EXPERT COLLEAGUE OBSERVED: ELETLNED D]

YEAR GROUP: | £

SUBJECT/LESSOMN CONTEXT: Ecience

and inspiration? Supporting independence and resilience?

Behaviour management — high expectations and managing behaviour
To consider: How is your expert colleague — motivating pupils? Ensuring they are a positive role model? Setting clear expectations
that all children respond to? Cresting a culture of trust and mutual respect? Using intentional language that promotes challenge

APPROACH,/STRATEGY USED

IMPACT

- 5F had given the pupils a choice of which material
to test during the previous lesson and had the
respurces available to them this lesson based on
their choice.

- From the materials that were provided, it wasn't
obvious which material would be the most
effective at insulating.

- When modelling the investigation, 5F paused
frequently to ask why she was doing a certain
thing, and asked the pupils to suggest reasons.

- Before the pupils were directed to their
independent task, 5F ask a number of pupils in turn
to remind the class of the expectations during the
investigation. As they talked her through the
expectations, she wrote them on the whiteboard in
note form using bullet points.

- At frequent points through the lessen, 5F praised
and thanked particular pupils who were engaged in
their work and made it clear to the rest of the class
exactly what the pupil was doing which deserved
praise.

Pupils were engaged in their investigation and motivated to find
the snzwer because they had an element of chaice over the
materials.

Pupils were motivated to find out because they didn't know the
answer prior to the investigation.

This kept the pupils engzged through the modelling section and
also [when | asked them why they were doing certain things inthe
independent work) they were zble to explain why and relate it
back to the demonstration.

This ensured zll the pupils were listening to the expectations just
before going to their independent work (o they were fresh in
their minds) as they knew they could be asked to share the next
expectstion with the clazz. When a couple of pupils were
distracting the tzble behind them, 5F referred to the bullet point
list an the whiteboard to remind them of the expectations they
had agreed to.

Bacause this strategy was used when 5F could see some pupils
starting to be distracted, it meant that the majority of the pupils
went back on track with their work. The pupils who didn't view
thiz as 3 reminder were reminded individuslly with reference to
the behaviour policy.

How will you apply your leaning to your own practice and development?
‘What are your naxt steps?

Use of positive praise in a public way

-

‘« Forehom&Gosport
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| often have to spezk to 3 number of pupils about their behaviour which takes time and prevents me from talking to others about
their learming. By using this strategy, | could re-focus 2 large number of pupils at the same time rather than having to spesk to them
individually. I think | will alza link it to the behaviour policy and move the pupil | am praizing up the rocket st the same time.

Practise

Refine

\

Element of choice
/ In the majority of my lessons | am going to try and give the pupils an element of choice in their learning to give them maore
awnership and to engage and motivate them mare. It can start off small with 5 choice of ‘colowring pens or pencils’ and then move
an to ‘choice of topic” when writing the MC reports in English.

Reflect




TRAIMEES WILL ENSURE PLANNING I5 SHARED WITH THE CLASS TEACHER MENTORS THE DAY BEFORE THE LESS0OMN

MAME OF TRAINEE YEAR DATE LESSOM f30
GROUP OBSERVATION OBSERVATION
CARRIED QOUT NUMEER
SUBJECT TORIC

POSSIBLE MISCONCEPTIONS AND SOLUTIONS

LEARMING QBJECTIVE
PRIOR LEARNIMNG/ ASSESSMENT/PUPIL STARTING POINTS EXPECTED PUPIL OUTCOMES
Whole class: whole class:

Focus individuals:

VOCABULARY (NEW OR MODELLED)

FoCus grougp:

LESSON REFLECTION

THE REFLECTION SHOULD BE OOMPLETED BY THE TRAINEE PRIOR TO THE ‘LEARKING CONVERSATION' (MENTOR FEEDBACK)

Teaching [concepts, skills,
attitudes, evidence] and pupils”
learning [strategies, arganization,
tasks, resources)

-were the pupil outcomes as
expected?

- How dio you know the pupils
progressed in their learning?

- wWhat evidence do you have?

- Did any pupils not progress in
their lzarning? Why was this?
-which strategies had an impact on
pupil lzarning and behaviowr?

Whaole class Focus individuals Focus group

HOW HAS THIS LESSOMN CONTRIBUTED TOWARDS THE MEETING OF YOUR TARGETS THIS WEEK?

RESOURCES TO SUPPORT LEARMNING

APPROX TIMINGS | STRUCTURE OF THE LESSOMN INCLUDING KEY

QUESTIOMS

THE LEARNING JOURNEY

OPFPORTUNITIES ADAPTING FOR THE NEEDS OF PUPILS
FOR ASSESSMENT INCLUDING THE ROLE OF OTHER ADULTS
WHO? WHAT?

HOW?

WHAT ARE YOUR NEXT STEPS/FURTHER DEVELDPMENT AREAS?

\
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Example lesson plan and reflection

QirsCITT
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TRAINEES WILL ENSURE PLANNING IS SHARED WITH THE CLASS TEACHER MENTORS THE DAY BEFORE THE LESSON Display & number sguare on the WA and ask the | Pupils iy gt Mst
pupils about any patterns they notice. Ask how it | confused working LESSON REFLECTION
LESSON PLANNING DOCUMENT can be used to mentally and quickly add or continuoushy undk THE REFLECTION SHOULD BE COMPLETED BY THE TRAINEE PRIOR TO THE “LEARNING CONVERSATION' (MENTOR FEEDBACK)
YEAR DATE LESSON subtract 1 or 10. Create a diagram using arrows forwards and Mst
NAME OF TRAINEE Adele Simpson Group | 3 | OBSERVATION 2.10.20 OBSERVATION | 4/30 labelled with: +1, -1, +10, -10 and display on the | backwards along have Whole class Focus individuals Focus group
CARRIED OUT NUMBER working wall. the number line worl Teach e m ity of n bi oY " ft Red table: Much beth
SUBJECT TOPIC Model following a number trail using the number | (they may not be usin| eaching 1(D.F|CE|)tS, shlls, ajarity of pupils were able ~ Mane progress after » - Much better pnce we
Viath c - e e cquare, nstructions inclade mental calealations | ablo to follow their | relyi | #titudes, evidence) and pupils’ to apply their visualisation | planning was amendedto | used the bundles of straws and
] OMPparing anc arcering numoer sz(h a; Start at 41, add 10, subtract 2, add 30. Jurmpe). Can then then leamning (strategies, organization, skills from last week to the indude a verbal explanation | numicon to make the numbers
POSSIBLE MISCONCEPTIONS AND SOLUTIONS - - 30e 130038, | umps) v tasks, resaurces) lesson. Less reliant an abaut +/- multiples of 10. | before trying to compare. Far fewer
- . - - - - - 930-9.45 Discuss what they will need to do when adding or | write/represent Ence | -w " i 0 b & ded well 4o bel o a ed o
*  Some pupils may not be able to visualise the ‘missed’ counts — have a sticky note with the ‘missed’ number written onsotl | . subtracting a multiple of 10 rather than 10. their journey - Were the pupil autoomes as fumber squars, but wers espanded well ta being mistakes made compared 1o last
can see the number but not say it aloud. {Set AE, HH, DV, DF, KS to independent work) slongzide the tow | expected? looking at the impact of the | viewed as the ‘expert’ and | lesson and all made progress. Now
) ; R ) ° PP ) : X lesst | - How do you know the pugpils calculation on the digitsin | finding out what his need to focus on visualisation rather
»  Pupils may get confused working continuously forwards and backwards along the number line (they may not be able to fol Display a number trails including instructions such | instructions. ; . ) ; -
y 3 o o . 5 Prov | progressed in their learning? the columns. persanal challenge was than using concrete manipulatives to
jumps). Encourage them to write their journey alongside instructions. @s: Start at number 123, add 40, subtract 3, add su Whi ik 4 have? Th ils’ books sh ed h him furth, id Ii Modelling of thi
- e g N . i . 200 Ask the children whether 2 umber square | CT ta use AfLto PE | - What evidence do you have? e pupils’ books showme | seemed to push him further | avoid over-reliance. Modelling of this
*  Enswre pupils are thinking realistically about their answers, rather than just focusing on the procedure and calculating. il s e hme eiaotine. Diriss | detormrn srons aret | - Did any pupils not progress in the majority are confident in | in his learning. Needs more | to the group ensured they made
LEARNING OBJECTIVE - mppuﬁu : - PrMINe BTOURS | 5 b | their learning? Why was this? ordering numbers to 1000, | oppartunities for verbal fewer mistakes. Need ta morel how
- — — perform these calculations mentally for final part of
»  Recognise the place value of each digit in a three digit number {hundreds, tens, ones) I . " -Which strategies had an impact on | but | think | need to re-visit | explanation alongside the to represent this as a drawn image
(adjusting the particular column accordingly) and | lesson. ; . .
»  Compare and order numbers up to 1000 . - pupil learning and behaviour? this each day for the next COrrect answer. next.
model how to track the trail alongside the set of
PRIOR /PUPIL STARTING POINTS EXPECTED PUPIL OUTCOMES instructions. week to make sure they AE - mare some progress
Whole class: Whole class: High attaining (based on AfL) (guided with TA): MS to provide s ::f;:.:alz‘:i thlg E:JL ar::ve ::; S;:;v;r: r:::r:tusn:r‘?m
Building on previous work focusing on visualizing, rather than always Children will be able to confidently recognise the value of Follow number trails, adding and subtracting 1s, feedback to CT on E“ onin the“;r |EEI?I1F!II":'E L will numbers 1-2pﬂthan \ id
relying on concrete resources relating to 2s, 55, 10s. . and multiples of 10and 100, tracking the answers | relating to the Pl
within a number ) ) - ) far t amend the planning for the | planned for. Next lesson |
along the instructions. (Answers up to 1000) higher attainers and the « next 3 lessons to will pre-teach prior to the
Asseess the children's written work when ordering numbers — E': they | Children will be able to order numbers and explain why a r Ext: Complete the ext number trail involving using | their next steps for incorparate opportunities lesson to ensure she has 2
confident, or does this need to be continued through the week? larger than another. -ve numbers. Use extended number square to next lesson. for this. heac-start to access the
;‘:__:F“'_" e cted (based on AfL): _UD:’ “”f” Tw The modelling onthe IWE | learning in the lesson. Also a
\Eving as exp _E ! _EE on AfL): . Interven |0r.| Eroup Encc really helped the class know | visual reminder would be
Focus individuals: VOCABULARY (NEW OR MODELLED) Follow number trails, adding and subtracting 1s, and ascertain rath what was expected of them | useful and increase
DY confident with 2s, 55, 10s - ready for reasoning tasks to challenge | Morefless than 9.45-10.15 and ”’“-"t'?'ES of 1-0 and 100, tracking the answers | support neededin | during i i . Should have
thinking. Larger/smaller alof'g the instructions. (Answers up to 500) afternoon groupto | learning. Far fewer made 2 visual reminder
- o Place value Ext: Complete number trail with answer up to ensure ‘keep-up’. questions shout what they | before the lesson as this
AE ~ needs to re-visit 1-20 before engaging in task Digits. were supposed to be doing. | took up valuable time is the
igil . . A
Focus group: . ) . o Hundredjtens/ones Thase in need of intervention (based on AfL): ELS Before they started on their | lesson. However, much
Red table: all still making mistakes with digit reversals and the same Division Stick the armow dizgram in their maths hook to the i independent work, | asked | more engaged than
digits e.g. 13 and 31 Mentally mmlnd them of the rules for adding 1 and 10 et different pupils to recap the | previously and the recap of
Muitiple using 2 number square. ) leart expectations ance they 1-20 benefitted the
- Follow the instructions of the number trails, returned to their tables — learning.
Negative tracking their movements on a blank number this seemed 1 -
ES TO SUPPORT L square. o ot
Number squares, dienes, trail cards, counting stick, ward bank ::'au":e th:: 2. Many of the pupils responded positively to the “find all possibilities’ and saw it as a competition/challenge. | need to make
about their in sure | know how many ways there are before the lesson so | know when to let them stop. However, some seemed a bit
HOW HAS THIS LESSON CONTI overwhelmed by having so many possibilities, so next time | think | will ask some to find 5 possibilities rather than all of them.
If they manage to do this, then they could progress on to all possibilities.
THE LEARNING JOURNEY 1. Used positive reinforcement more publ
APPROX TIMINGS | STRUCTURE OF THE LESSON INCLUDING KEY OPPORTUNITIES | ADAPTING FOR THE NEEDS OF PUPILS TR and DV were starting ta dis-engage,
UESTIONS FOR ASSESSMENT | INCLUDING THE ROLE OF OTHER ADULTS many times | try positve feinforcement . . . — :
a T e impact — next time | would try twice an | 3. | knew which vocabulary | wanted to promote and marked this on my plan, and this worked the majority of the time. I
managed to correct some of the pupils during the input and | liked the way they started reminding each ather. This may be
Use a connting stick to practise counting up and MS to support AE - use wordbank to ensure something | could build on as they were very supportive of each other. | also think a visual word bank would help that | could
back in different intervals (25, 55, 10s) starting at | BH, DY and FD - can | he is familiar with the vocabulary modelled. refer to and add to.
0 and progressing onto other starting numbers. they apply their Once he is confident, encourage him to
9.20-9.30 Ensure some divisions are missed out so they knowledge of 2s, work with partner to count up and back.
have to make a ‘double jump’. Ss, 10s to 20s, 50s, | AE, 5M, MD to use a number square to help WHAT ARE YOUR MEXT STEPS /FURTHER DEVELOPMENT AREAS?
100s? Create their them track the numbers as the whole dass
own counting stick. | are counting. - Providing more opportunities for pupils to verbally reason in maths, both in front of the class and within smaller groups

- Anticipating the resources needed by pupils prior to the lesson and providing/making them

Excellence for Al Mﬂrﬁing in Parinership



Formal observation

FORMAL LESSON OBSERVATION DOCUMENT — 2020-2021

NAME OF

TRAINEE: OBSERVER(S)

DATE LESSON SUBJECT & TOPIC
OBSERVATION | --—f—--f-—— | OBSERVATION | —/30 | [e.g. Maths - comparing
CARRIED OUT: NUMBER: unitary fractions

WHAT ARE THE EXPECTED LEARNING OUTCOMES FOR PUPILS

CURRENT TRAINEE FOCUS (linked to SCITT curriculum targets)

1

Behaviour management — High Expectations and Managing Behaviour
Notes:

Pedagogy - How Pupils Learn, Classroom Practice and Adaptive Teaching

Motes:

Subject & curriculum

Motes:

Notes:

Professional Behaviours

Notes:

AREAS IDENTIHED FOR DEVELOPMENT

SIGNATURE OF
TRAINEE: DATE
SIGNATURE OF

DATE
OBSERVER(S):




FORMAL LESSON OBESERVATION DOCUMENT — 2020-2021

MAME OF MAME OF
TRAINEE: Fate Reld DBSERVER[S) Jane Gagdass.
DWTE LESSON SURIECT & TOPIC

OBSERVATION a/11/30 OBSERVATION | 7/20 | (e.g. Waths.- comparing | aphs Fartiioning 2-digit numbers
CARRIED OUT: MUKBER: wnitary fractions

WHAT ARE THE EXPECTED LEARNING OUTOOMES FOR PLWPILS

To be able to read and write a 3-digit numbsss
To be able to peseimise the place value of each dight in a 3-digit number
To be able to partition and re-combéne 3-digit num bers

CURRENT TRAINEE FOCLS flinked to SCITT osnricu|umn taagets)

Lesson plamning informed by how puplls lear 1
1 effectively identify, plan for, and address miscanceptions relating to place value in 3-digit numbers during the input.

Sacure subject kmowledge 1o support effective teaching and leaming
2 | Tounderstand why pupils have misconceptions surrcunding place vabue in 2-digit numbers and how 1o address the

misconceptions.
Individual target choke
To ensure high expectations are maintained, through dear instructians, when pupils are warking in parbners during inputs.

Behavionr management — High Expectations and Managing Bebowdiosr

Mofes:

[C]

Use of positive pralse for GF and HB working together and jhigremingdnd. othets in the class of the expectation.
Reminded whole dass of espectation before starting whiteboard work - also asked DS to remind the dass.
Visual reminder on whiteboard used 1o support those who struggle to remind each ‘chunk’ of the task.

Privately reminded 50 of the hehawlpar policy which helped her to focus again

L

Questhons:
‘When BD and KJ had found the answer quickly and then started distracting others, how could you have prevented this?

What are your thoughts on the csment pabrings? Would you suggest any changes?

Pedagogy - How Pupils Learn, (lassroom Practios and Adaptive Teaching

Motes

=" Used misconception Identified from the prewious lesson as a starting point to makes sure all pupils snderstood (123
partiticned s not L+ 2 +3)

=" fsrow cards used effectively during the inpart 1o address the abowe misconception = would it help If some pupils had
the:se to use on the tables?

= alhough you had not planned to address the mésconception [when you recombing, the digits can be swapped round],
you appled your maghs subject knowledge unpick the madhs.and explain effectively.

=" Use of a non-planned méni-plenary to seff-mark and Identity further teaching polnts needed.

Questions:
Alhough you had addressed the misconception (122 partitioned Is not 1+ 2 + 3| In the input, W, BY and LL stlll made
this mistake during independent work - what else could you do to support them?
How could you stretch PT, NI, DK, LD, & and CV further now that they have shown they are able to partition 2-dight
numbers using standard and non-standasd partitioning

Subject & ourrioubum

g
B

Misconceptions [common and one identified In previous lesson| highlighted on planning.
Resaarch used to plan how to address the mesconceptions [Haghackl-

Used informartion from previcas lesson to inform starting points for this lesson.

Maths vocabulary modelied well and picked up on and corrected any mistakes made by the puplls.

L

Questians:
Did all pupdlls have the secure fluency when re-combining using addition facts?
Coubd you have used sy other visuals/manipulatives to support the partitioning of the numbars?

Motes:

=" Used assessmant from previous kesson to inform starting points and 1o address misconcegtion.

=" Waork marked accurately against school marking policy
=" Opportunity provided 1o self-assess and address any commen misunderstandings.

Questians:
Haow do the pupils know what their et steps ane?

Professional Behaioairs
Motes:

=" Tackling Misconceptions in Primary Maths. (Mackie) had besn used to plan to address misconceptions and some iImages

used vithin the ksson.
=" When reminded abowst public prasse, KR responded switthy and it had the desired impact on the class.

Questians:
Haow could your TA be used more effectively during the input?

AREAS IDENTIFIED FOR DEVELOPMENT

Emsuring puplls are challenged in the learning, withoat providing more of the same for them to complets
Effective deployment of TA

=]
SIGHATURE OF
eAINEE. DATE: | 411.20
SIGNATURE OF

Rt 5355 DATE
OBSERVER(S): =2t SRR




Time for a break
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Professional Learning Conversations e

» At set assessment points during the year —January, April and June
» Assessment Committee and trainee one to one
» How trainees are progressing against the curriculum

» Approximately one hour
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Half termly evidence bundles

Every half term you are required to present an evidence bundle to
demonstrate you are making progress against the SCITT curriculum. You are
required to keep a copy of your bundles in your PDP. Evidence Focus Weeks
(signposted in the SCITT training calendar) will enable you to gather evidence
and align your choices closely with the SCITT curriculum themes for each half

term accordingly.




) /:.’;mm,w
The Teachers’ Standards Uiy SCITT

Part one: teaching

TS1 - Set high expectations which inspire, motivate and challenge pupils

TS2 — Promote good progress and outcomes by pupils

TS3 — Demonstrate good subject and curriculum knowledge

TS4 — Plan and teach well structured lessons

TS5 — Adapt teaching to respond to the strengths and needs of all pupils

TS6 — Make accurate and productive use of assessment

TS7 — Manage behaviour effectively to ensure a good and safe learning environment

TS8 — Fulfil wider and professional responsibilities

Part two: personal and professional conduct

A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following
statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career.




Teachers’ Standards Tracking Profile
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T51 Set high expectations which inspire, motivate and challenge pupils

*  Hazs the trzinee established = =afe and stimulating enviraonment for pupils, reoted in mutual respect?

* [Does the trainee set goals that stretch and challenge pupils of zll backgrounds, sbilities and dispositions?

*  [Does the trainee demonstrate consistently the positive attibudes, values and behavicur which are expected of pupils?

Cause for

Tracking Point | Progress milestones co

SPRING 1
SECOMD
PLACEMEMNT
SPRING 2
MAIN
PLACEMEMNT

SUMMER 2
MAIN

On track

Met?

PLACEMEMNT
The trainee sets high expectations which inspire, motivate and challenge pupil
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The PDP
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Guidance on how to complete the PDP is in the SCITT handbook

Evidence of teaching in arange of year groups (5-11 age phase)

Evidence of teaching over a wide range of subject areas including PE,
Phonics, reading and early maths

EAL and SEND experience
The key stage prior to and post primary
Induction weeks — documents

Lesson plans, reflections, observations and target setting mentor meeting
documents
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Subject knowledge audits Uiima SCITT

» To be completed and targets set with CTMs in September — see induction pack
» Copies handed to SCITT team

» Trainee responsibility to develop target areas

» Subject Knowledge Enhancement training sessions provided by SCITT team

» Links to DfE subject proficiencies in English, maths and science

» Review in Spring term

» Repeat audits Summer term to show progress and increased subject
knowledge




Time for a break
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Support for Trainees S OITT

General Support Targeted Support
» CTM » Enhanced Coaching
» PM » Progress Alert
» Headteacher » Cause for Concern
» Fellow SCITT Trainees
» SCITT Team (including pastoral)
» SCITTchat ‘
» Website ‘6‘5’""“0"\‘ ﬁ @
C l TTC)“‘é? | facebook



University of Roehampton: Academic Writing

» Assignment writing for PGCE element of programme

» 3 assignments — submission dates: January, February, April
» Support for writing at Masters level

» Input days per assignment

» Lectures and seminars

» Registration and induction in September

» Handbook

» Access to reading and resources
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Optional pre-programme reading X

» Coe, et al. (2020) Great teaching toolkit, evidence review

https://assets.website-
files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d EBE GTT EVIDE
NCE%20REVIEW DIGITAL.pdf?utm referrer=https%3A%2F%2Fwww.greatteaching.co
m%2F

» Teach Like a Champion by Doug Lemov
» When the Adults Change, Everything Changes by Paul Dix



https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE REVIEW_DIGITAL.pdf?utm_referrer=https://www.greatteaching.com/
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Support for Class Teacher Mentors
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Wellbeing & Workload

Opportunities to share efficient and effective practice
‘One time only’ paperwork using streamlined documents
Using the timeline to plan ahead

Open and regular communication

Professional development

Feedback

Resources
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Coffee and catch up
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SCITT key contacts v SCITT

SCITT Team
01329 239584 farehamandgosportprimarySCITT@harrison.hants.sch.uk

Sara Gmitrowicz - Executive Headteacher & Accounting Officer
Clare Jeffery - SCITT Director c.jeffery@harrison.hants.sch.uk
Kirsten Varney - SCITT Programme Director k.varney@harrison.hants.sch.uk

Vicky Grimwood - SCITT Administrator farehamandgosportprimarySCITT@harrison.hants.sch.uk
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