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Aims

• To better understand the distinctive backgrounds 

of children learning EAL and the changing 

demographic

• To explore features of good practice in relation to 

children/young people who are at different stages 

in their acquisition of English

• To identify appropriate support strategies and 

resources through the context of case studies



Numbers of students with EAL in state funded schools





Quick Quiz 1

Who will acquire English quicker, a younger or 

older learner?

A  Younger learners

B  Older learners



Quick Quiz 2

How long might it take for a new arrival to match the 

level of competency of their non-EAL peers?

A    1-2 years

B    3-5 years

C    5-10 years

D  More than 10 years



New Arrivals/new-to-
English

• Speech code (BICS)

- Around 2 years

- Limited vocabulary

- Delexical verbs (get, 
have)

- Limited conjunctions 
(and, but, then)

- Mainly concrete nouns

Advanced learners of 

English

• Written academic code 
(CALP)

- Between 5 and 10 years (total)

- Wider vocabulary

- Subordinating conjunctions to 
express relations of time, 
place, reason, purpose, result, 
similarity, difference

- Greater use of abstract nouns

How long might it take for pupils with EAL to match 

the level of competency of their non-EAL peers?



Scenario 1



Pupils with EAL should maintain their first languages?

• Pupils who are competent/literate in 
their L1 are more likely to acquire an 
additional language successfully.

• Pupils who maintain L1 have an 
advantage in acquiring additional 
languages, including English.

• Older children secure in their first 
languages will acquire an additional 
language the quickest.

• Implement a buddy programme such 
as The Young Interpreter Scheme



Use of first 

language (L1)

• talking to others who share the same first language

• oral rehearsal of ideas prior to writing (oral drafting)

• translating key words at home in advance of the lessons

• talking about a topic and sharing ideas (with peers or parents)

• reading in L1 

• annotating and drafting in L1



Scenario 2



With whom should learners of EAL be grouped 

and why?

• Place pupils in the correct 
year group with pupils of 
similar cognitive ability

• Avoid under-setting

• Use peers who can act as 
strong language/learning/ 
behaviour role models to 
support

• First language can be 
used as a tool for learning

• Peer-support is often 
more effective than using 
adults to support.



How would you identify the needs of EAL 

learners who are in the early stages of 

acquiring English?

• Assess both first 

language skills and 

skills in English. 

• Beware of 

Standardised tests. 

• Find out about the 

pupil’s background 

and make sure all 

staff are aware.



Assessing EAL learners

• Gather background information (educational background, family 
circumstances and linguistic background)

• Standardised tests (eg screening checks, CATs, NFER reading 
comprehension, phonics screening) – health warning

• Assessment of and through first language - Bilingual Assistants can 
support with assessment

• Assessment in English (Bell Foundation Assessment Framework)

• The SEND:EAL Interface? Try the EMTAS SEND:EAL E Learning unit: 
https://emtas.hias.hants.gov.uk/course/view.php?id=6
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https://emtas.hias.hants.gov.uk/course/view.php?id=6
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Exploratory Talk – an example from a 

Year 5 mathematics lesson

Comment on the 

DVD clip

Teaching and Learning Specific examples from the DVD clip

How were the groups organised? 

Types of learner, group roles etc.

Support for different types of talk e.g. 

modelled, paired, exploratory, guided, 

recasting by practitioner etc.

Planning for language demands e.g. 

functions, vocabulary, connectives, 

argumentative ‘text-type’ etc.

Scaffolding supports – learning 

environment, visual, oral, written, ICTs 

etc.

Support for an intercultural 

dimension…

DVD – Clip: Year 5 Term 1 - Group interaction and discussion (Mathematics lesson). Excellence and 

Enjoyment: Learning and teaching for bi-lingual children in the primary years. Professional development 

materials.. DfES, October 2006.(DfES0013-2006PCK-EN). 



Analysing the Language 

Demands of the Curriculum

Curriculum 

Objectives

Key 

Activities

Language 

Functions

Language 

Features

Language 

Structures

Academic 

Vocabulary

Desired 

outcomes

What will 

be done 

by 

learners

Techniques 

required in 

use of 

language

Tone, 

style, 

voice, 

figurative 

language, 

grammar

Examples of 

sentence 

starters, 

linking words 

etc.

Context-

related 

words

Pim (2010) - Adapted from Excellence and Enjoyment: Learning and teaching for bilingual 

children in the primary years, DCSF (2006)



Strategies 

• Settling in: Young Interpreters & buddies, focus on 
routines & systems

• Grouping & setting – high aspirations

• Use of visual materials

• Learning environment

• Use of first language

• Non-verbal alternatives for pupils to demonstrate 
their thinking/learning by showing rather than 
telling – mini-whiteboards and voting apps

• Alternative homework tasks & pre-reading

• Differentiation: sequencing activities, copying 
words/sentences under pictures, filling in missing 
words 

• Closed Vs. Open questions

• Model and demonstrate key vocabulary & 
language structures

• Talk prompts and writing frames

• Bilingual resources: dual-language glossaries, 
stories, texts, dictionaries, apps

• Use of ICTs

http://www.sensetoys.com/toys/images/products/largepics/5721_TalkingTin red 40 seconds_250.jpg


A year 6 class is preparing to write about the pros and cons of the oil industry. You suspect that one of your more advanced 

EAL learners (along with many other non-EAL pupils) will need some formal oral preparation for this task. What activities and 

resources might you consider?

A year 5 beginner EAL learner has been at school for around a year. Whilst she is able to talk and understand quite well she 

rarely contributes in whole class/small group situations and is reticent to participate during discussions and presentations.

How could you encourage more participation in an upcoming group presentation about climate change?

A year 4 beginner EAL learner has been at your school for 4 months. He is fully literate in L1. He understands some English 

and is beginning to talk but struggles to write more than a couple of sentences without significant support. The class is writing 

an explanation of how a Heath Robinson contraption works. Using different resources and strategies, how could you support 

this child’s involvement and offer them an alternative yet appropriate method of demonstrating learning.

Year 3 are going to the zoo and will be writing a recount of their trip on their return. You are working in a class where there is 

a new arrival, new to English pupil

how could you:

prepare them before the visit?

support them during the trip?

provide an alternative but appropriate task based on recount of the day?

Your year 2 class has been studying the story of The Three Billy Goats Gruff. For a new arrival who is new to English, what 

resources could you use to support their access to the story?

A year 1 beginner EAL learner is way behind on their knowledge of the first 100 words. What strategies and resources might 

you use or recommend and when?

A new arrival has been in your Reception class for 5 weeks now and has never spoken, although you noticed that he talked 

animatedly to mum at pick-up time. The family arrived during the summer holidays and as far as you know this child has 

never been to school. How could you encourage this pupil to start talking?

Teaching & learning Scenarios



Group games - Jenga

Card games - Taboo

Circus of Activities and Resources

QR Codes

Oral playback and 

recording devices

Puzzle games - Tarsia Board games

Thinking Tools

Word clusters

Barrier games When water boils it 

turns into ice. 

Polls



Courses

https://learningzone.hants.gov.uk/learningzone/search.aspx?q=emtas
http://documents.hants.gov.uk/childrens-services/TEAL2016FlyerColesSarah2015-10-20.pdf
http://emtaslearning.schoolvle.org/
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• Gravelle, M. (1996) Supporting bilingual learners in schools Stoke on Trent: Trentham Books

• Hall, D. (2001) Assessing the needs of bilingual pupils (Second edition) London: David Fulton

• Pim, C. (2018) 100 Ideas for Primary teachers: Supporting EAL learners. Bloomsbury.

• Pim, C. (2010) How to support children learning English as an additional language Cheshire: 

LDA

• Rosamund, S., Bhatti, I., Sharieff, M. and Wilson, K. (2003) Distinguishing the difference: 

SEN or EAL?  Birmingham: Birmingham Advisory and Support Service

Hampshire EMTAS – http://www3.hants.gov.uk/emtas

Hampshire EMTAS E Learning - https://emtas.hias.hants.gov.uk/course/view.php?id=19

NALDIC - https://naldic.org.uk

EAL MESHGuide - http://www.meshguides.org/guides/node/112

EAL Nexus - https://ealresources.bell-foundation.org.uk/

Collaborative Learning - http://www.collaborativelearning.org/

http://www3.hants.gov.uk/emtas
https://emtas.hias.hants.gov.uk/course/view.php?id=19
https://naldic.org.uk/
http://www.meshguides.org/guides/node/112
https://ealresources.bell-foundation.org.uk/
http://www.collaborativelearning.org/
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The Original Australian Test of 

Intelligence

1. What comes next in the sequence: one, two, 

three, ___________ ?

2.   How many lunar months in a year?

3.   We eat food and we __________ water.



Russian sample of 

writing – Year 6



General features

• Well-formed handwriting - writing along the line and with appropriate word spaces

• Correct directionality for English

• Writing at length 

Vocabulary and grammar

• Diacritics (accents) used appropriately

• Tenses (present and past) used appropriately

Self-correction 

• within words implies knowledge of spelling conventions

• between words implies knowledge of grammar and syntax

Punctuation

• Variety of conventions used - commas, full stops, exclamation marks and brackets

• Capitalisation of proper names

• Appropriate use of brackets and commas used to separate items in a list

Russian sample of 

writing – Year 6



EAL ASSESSMENT 

FRAMEWORK FOR SCHOOLS:

PRIMARY & SECONDARY


