Behaviour Management

Qoo TT

Evidence Bundle collection — Autumn 1 week
Focus Evidence Week 12t" — 16t October 2020

1. | Transitions from carpet to another activity

Reflect on abservations of CTM transitioning children.

Observe other adults across the year group transitioning children.
Discuss with CTM expectations for behavior.

‘Work with CTM to support behavior during transition times.

Use ideas from observations when transitioning children.

Reflect on your own practice.

Use positive praise.

Use LEAP board to reinforce expectations.

On 1t October, one of my targets set was to work on behaviour during transition times. Although this target is still ongoing, the
first part of this evidence bundle will explore how | have managed behaviour effectively.

Observations

The first week after this target was set, | observed my CTM, year 1 lead and NQT when transitioning the children. It was interesting
to note the different approaches and how these affected behaviour. Please see notes below:
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My CTM constantly reinforced the school’s LEAP values to support behaviour throughout the transition. The children that were
tidying and doing as instructed were enthusiastically and clearly told to “put yourself on the LEAP board ‘part of the community’
section for excellent tidying”. This feedback was given straight away rather than later so that the children knew exactly what they
were being praised for.

SCITT Training — Managing Behaviour 2

The SCITT training on Friday 9" October also assisted with my target relating to managing behaviour during transitions. Before the
session, | had not given a lot of thought about the impact too much positive praise can have on behaviour so this was interesting to
explore, along with the impact of language. For example, | annotated the following slide:
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It has helped me to use phrases such as “l can see Fred is ready to learn” rather than “well done Fred, you’re ready” so that when
praise is used it is genuine and concise.

Lesson Observation

During my formal lesson observation this week, my CTM noted that my transition from guided reading to the post-session activity
was smooth and thought out. | felt that the children were aware of what they were asked to do and were able to complete the task
independently. | also used the school’s LEAP values to demonstrate the positive attitudes, values and behaviour expected by pupils
by asking them to place themselves on the ‘enthusiastic learner’ part of the LEAP values board during the transition to the book
related task. It is clear that the children respond well to being placed on the LEAP board.

This lesson observation enabled me to manage behaviour in a different way to the previous week’s observation. The feedback from
the previous guided reading observation was to think of a solution to the children talking over each other and calling out when
being asked questions about the book. Therefore, during this week’s observation, | thought it may be more effective to direct
questions at each individual child to ensure they all got a chance to participate. From the outset, | set my expectations and was
clear that this week would be different to last week’s session and that they did not need to call out because | would be asking them
individually. As expected, a few times the children were excited to answer and called out. Each time, | reminded them of my
expectations, reinforced the school’s LEAP value of being ‘excellent communicators’, and explained that they needed to listen to
each other and wait their turn. This worked very well and | was pleased with how the children responded.

Behaviour management — High Expectations and Managing Behaviour

*  You gave clear instructions to the children from the beginning about your expectations when answering questions.

* Ensured children were listening

* Reminded them of expectations, ‘Remember I'm going to ask someone a question” which helped to remind children not
to shout out

e Transitioned the children from the session to another activity.
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Pedagogy

Play phonics games with the target group in order to get to know children.
Assess phonic knowledge and understanding.

Observe Year 2 lead-guided reading.

Reflect on the types of questions asked.

Work with CTM to select and appropriate text for guided reading.

Use ideas of previous observations and team teaching to plan for guided
reading.

Think about cognitive Load Theory when planning question for guided reading
session.

Work with target group to read selected text.

Reflect on questions used.

Work with target group to follow up reading task.

3. | To use principles of Cognitive load theory to link to your questions
during guide reading.

Another target set was to consider cognitive load theory when teaching children, linking to the SCITT session exploring this topic. It
is important to check prior knowledge before introducing anything new to manage cognitive load effectively. It is also key to ensure
there is not too much information given at once as this can also cause the brain to stop processing new information. Please see
notes below from the SCITT session on the 2" October:
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From what | had learnt so far, | knew that it was important to use tricky word cards before my first guided reading formal lesson
observation on the 6" October to check prior knowledge of tricky words and especially those which | knew would come up in the
book. This meant | could pay extra attention to these children during the guided read.

Having had several conversations with my CTM on the importance of walking through the book prior to reading, | knew it was
important to plan relevant questions that would help the children understand what was happening in the story, without even
reading any text yet. | asked questions such as “how do you think the rabbit is feeling?” and “are there any clues on the page to tell
us how you think the rabbit will escape?” so they knew in advance the basic narrative.
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During my formal observation feedback, my CTM advised that the questions asked were very relevant to the text and helped with
understanding but that | needed to think about the number of questions | asked ahead of the next guided reading observation the
following week.

Pedagogy - How Pupils Learn, Classroom Practice and Adaptive Teaching

Notes:

¢  You checked the words that we have been learning using flash cards to overlearn the tricky words.

e  You talked to the children about their understanding and use of the language (bunny/rabbit Once upon a time)
¢  You support” ideas that the lines meant the rabbit was running fast.

e Paraphrasing chil@ren’s answers to your questions.

We had talked about Cognitive load but were you aware of the number of questions you asked?
What could you have done to minimise the number of questions to all children? Maybe direct a question to a child, or limit a
question to a page.

In preparation for the following week, | restricted my number of questions to one or two per page to ensure | was managing each
pupils’ cognitive load effectively. Reducing the number of questions did not impact the understanding that the pupils took away
from the session so it was clear to me that asking less questions was effective.

As mentioned in the ‘Behaviour Management’ section of this bundle, | knew that to check understanding from all pupils and to
ensure each pupil could participate fairly, that | was going to ask individually directed questions. This ensured that each pupil got a
chance to speak and | could also check the understanding of less confident children.

To keep the children thinking about the book and processing what they had learnt, | asked them to complete the task of drawing
their own party table with all of their favourite party food (the book was ‘Monty at the Party’). All pupils were enthusiastic about
talking me through what they had drawn. My next steps for the next session are to think of a task more associated with checking
understanding after the guided read. Although | asked the pupils a question related to the book before sending them to their task,
it would have perhaps been more beneficial to set them a task that provoked further thinking. This was discussed with my CTM
during the feedback session. Examples of work created from the post-session task:
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Also this week, following on from a Phonics lesson, | realised the importance of knowing your children and which words are
appropriate to the level they are working at. During Phonics lessons, tricky word cards are given out to pupils to read out loud and
then keep hold of to hold up when they come across that particular word on the presentation. It is important to give children
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words that are appropriate for them and even words that they may have had difficulty with that week. Therefore, | took an
assessment of tricky words knowledge with my guided reading group so | knew who to target with which words. Please see below
(S = support required):

Pupil go my no | to and can the see
v v v v v v
v v v v v v (s) v (s) v (s)
v v v v
v v v v v v (s) v
v v (s) v v v v (s) v v v (s)

This Phonics lesson also taught me the importance of addressing misconceptions quickly and not being concerned to go off track
when necessary. For example, when asked to think of words with the ‘oi’ sound in, a child raised their hand and answered ‘boy’.
This was a clear misconception so it was important to pause and address this. | used a whiteboard to write the word boy and
explained the different digraph and how although it sounds the same, it is worded differently.

Professional Behaviours

This week | have attended Phonics coaching in year 2, including observing the year lead. This was really beneficial for seeing other
teaching styles as well as seeing the consistency in Phonics across all year groups. At lunchtime, another SCITT student, and all year
2 teachers spoke about what we had observed. Below is an example of my notes and what | contributed to the coaching discussion:
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During the Phonics lesson mentioned earlier, after reflecting on the coaching points, | incorporated new methods such as using
talking partners which | had not used before. It was reassuring to see how quickly the children turned to their talking partners and
were excited and enthusiastic to discuss. | used this method when introducing the new sound for the day which was ‘oi’ after
showing them pictures of foil and coin. It meant they could figure out the sound for themselves, extend their thinking and problem
solve.

After the children were aware of the new sound, the TA was deployed to work with the most able writers in the class to write
words with the ‘oi’.
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By teaching the lesson in its entirety, dealing with misconceptions and deploying the TA, it was helpful and beneficial to see how
each part linked to the Teachers’ Standards, including how many | am meeting.
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