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Using data in the classroom and 
working with disadvantaged pupils
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Aims and Objectives
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• To be aware of different types of data available to 
teachers

• To have a greater awareness of the data from your 
own class & school

• To understand models for assessment

• To consider the effects of grouping children in 
particular ways, based on data, including classroom 
set up
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Data Collection Schedule

(Early Years: GLD)

May : Schools to administer KS1 tests during May All KS1 test materials (excluding braille) and mark 
schemes, including the optional English GPS test, are available to download from NCA tools.

May 13th : KS2 English GPS tests Paper 1: questions Paper 2: spelling

May 14th : KS2 English reading test

May 15th: KS2 mathematics tests Paper 1: arithmetic Paper 2: reasoning

May 16th: KS2 mathematics tests Paper 3: reasoning

June 10th: Schools administer the Year 1/2 phonics screening check this week

June 27th: Deadline to submit: 
• KS1 data to LAs 
• KS2 data on NCA tools Deadline to submit the KS1 and phonics screening check
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How do you know how well your 
children are doing?

Academic (ARE) Social & Emotional & Well-being

Most important element is giving time to respond 
to what the data is telling you.
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Formative Assessment (Assessment for Learning or AfL) 

Formative assessment, often referred to as Assessment for Learning (AfL), is 
part of the everyday teaching and learning process. Teachers gather 
evidence about a pupil’s learning, for example by observing, listening, 
questioning, discussing and reviewing pupil work. 

They can then use this evidence to: 

• identify progress and gaps in learning (including individual support 
needs); 
• set learning goals and success criteria; and 
• provide feedback to pupils.
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Five key AfL strategies support classroom practice: 

• Focus on learning by sharing learning intentions and success criteria with pupils. 

• Effective questioning encourages pupils to think about their learning. 

• Quality formative feedback allows teachers to identify pupils’ achievements, any 
gaps in their learning, and areas for further work (what learners have done well 
and what they should to do to perform better). 

• Scaffolding reflection gives pupils time to reflect on their learning, allowing 
them to think about what and how they are learning and to adapt their 
approaches, if necessary, to achieve their goals. 

• Teacher reflection on effectiveness of teaching and learning allows teachers to 
verify what their pupils have learned. This helps them decide what they may need 
to teach again in a different way, or how to focus future teaching plans.
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Summative Assessment 

Summative assessment gives pupils, parents and teachers valuable information 

about a pupil’s overall performance at a specific point in their learning. It provides 

information about a pupil’s progress in subject knowledge and understanding. 

Summative assessment in the primary school can occur at different intervals such 

as weekly, on completion of a topic of work, at the end of each term, or at the end of 

the year. The information it gives indicates pupil progress and achievement in the 

knowledge and skills in a particular area of learning, sometimes in grade-related or 

numerical terms. Short summative assessments can be relevant and valid when 

they are part of a wider range of assessment methods used to form a holistic picture 
of each pupil’s achievements.
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Diagnostic Assessments

Assessments which identify strengths and areas for improvement and 
informs the next steps. It normally takes place at the beginning of a 
learning programme. It involves the teacher working closely with the 
pupil to identify their strengths and learning needs. Teachers identify 
the nature of a pupil’s learning difficulties and use this information to 
plan interventions to address the issues discovered. They should then 
share this information with the pupil to plan the next steps to improve 
their learning.
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Maths

Reading

Writing

Identifying Children
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How will gathering this data affect your teaching?

In your groups discuss how you have adapted your teaching in 
response to the data you have collected.

Will this data change the way you group your class?



2017 National Data
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Percentage of EYFS children achieving a good level of 
development

Year 1 Phonics

Subject Disadvantaged Other

GLD 57% 73%

Subject Disadvantaged Other

Phonics 70% 84%



2017 National Data
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Percentage of Year 2 children achieving expected 
standard

Subject Disadvantaged Other

Reading 63% 79%

Writing 54% 72%

Maths 62% 79%



2017 National Data
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Percentage of Year 6 children achieving expected standard

Subject Disadvantaged Other

Combined RWM 48% 67%

Reading 60% 77%

Writing 66% 81%

Maths 63% 80%

EGPS 66% 82%



Aims and Objectives
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• To have a clear understanding of how a range of 
factors can inhibit pupils’ progress and ability to learn, 
and how best to overcome these

• To consider effective approaches to engage and 
support disadvantaged pupils

• To recognise effective strategies for assessment 
leading to differentiation within lessons including how 
to support underperforming pupils



Some children attract additional funding
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Definition of Disadvantaged Pupils
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• Young people who are at risk of underachieving at 
school and their life chances are affected by their 
current situation.

Make a list of the vulnerable groups that you have at 
your school.



Definition: Disadvantaged Pupils

Pupil Premium

LAC

Armed Forces

SEN

EAL

Boys/Girls
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• Poor relationships with others

• Poor school attendance

• Low peer and adult support

• Not engaging with the wider 
community

• Being exposed to negative life 
experiences, such as domestic violence 
or drug abuse in the family

• Not mastering life skills

• Low self-esteem and self-confidence

• Having the feeling of little control or 
influence over one’s own life

19

• Living in Poverty

• Children in care

• Children at risk due to mental health 
problems

• Children and young people with learning or 
physical disabilities

• Young carers

• Parents with little formal education

• Family instability

• Parental alcoholism

• Poor parental mental health (Werner, 1989)

• Poor educational attainment

• Having the feeling of little control or 
influence over one’s own life
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2.9% Pupils with SEND eligible for Pupil Premium

14.6% Adults with learning difficulties in full-time or part-time employment

34% Pupils educated in state-funded and non maintained special schools

60% Girls with special educational needs

27% Boys in custody with an identified speech and language need

6% Pupils with an EHCP or Statement of SEND

1.3% Overall % of pupils with SEND in English schools

27%

6%

1.3%

34%

60%

2.9%

14.6%

National Data of Vulnerable Groups



Potential barriers which could restrict 

the disadvantaged groups from 

accessing their learning.
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Disadvantaged children may;

• Lack resilience and the emotional support that they need to overcome
• Hide their emotions or true feelings
• Have limited language and rely on informal modes of talk
• Mistrust authority and be influenced by any negative attitudes to school displayed 

by their parents or near relatives
• Place a lid on their aspirations and adopt restrictive and unambitious view of their 

future prospects
• Live for today and not for tomorrow and be unwilling to consider the future
• Display symptoms of physical hardship e.g. be listless through lack of sleep or 

inadequate breakfast, fail at homework due to lack of space or suitable materials
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This can then lead to underachievement
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Seeing the whole 
picture
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Whole School 
strategies which 

benefit all pupils.
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Strategies for 
underperforming pupils, 
which benefit FSM and 
other underachieving 

pupils.

Targeted strategies 
for pupils eligible 
for FSM (Ever 6), 
which specifically 

benefit FSM pupils.

Strategies which specifically 
benefit FSM pupils:
- Explicit school-level strategy to 

identify and support FSM –
eligible pupils through targeted 
funding

- Incentives targeting of extended 
services and parental support

- Subsidising school trips and 
other learning resources

- Dedicated senior leadership 
champion of lead worker to co-
ordinate a support programme



26

Now consider the barriers in your class. 

Names of 
disadvantaged 

children
Barriers to 

learning
Intervention 

strategies
Impact of current 

intervention Next steps

Predicted 
attainment 

at the end of 
the year

ARE +
ARE

Below ARE



So…
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